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Abstract: Problem statement: The interest in immigrant children and childrenirafnigrants has been
growing recently. There is a gap in the literatomecurrent knowledge on the integration and adiaptat
conditions of the new second generation of immigraRor teenage youth growing up in diaspora
settings, the issue of identity becomes paramd\uppproach: They come to define themselves, as well
as how others define them, had important implicetifor social work practice. Immigrant childrerdan
youth were the fastest growing component of chitdl gouth population in Canad&esults. We
explored the pertinent issue of identity constarctas a significant variable in the integration and
settlement challenges that Black immigrant youttefan Canadian societonclusion: The article is
based on an ethnographic study of a number of Btaokigrant youth in two of Canada’s largest cities,
Montreal and Toronto, the popular settlement pdmtsnany new immigrants to Canada.
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INTRODUCTION intervention with these new immigrant youth in
Canadian society.

The article draws from a research project designe Census Canada figures released in March 2009
to investigate some aspects of the difficultie Black  show a dramatic increase in Canada’s populatiai¥o5.
African immigrant youth undergo in their attempts t (1.6 million, the highest in any of the G8 Induslided
integrate into Canadian society. It focuses on the&ountries), over the last five-year period, (2008).
critical issue of identity construction and theugtgle to ~ Sixty percent of this population increase is attrél to
fit into new cultural milieu by new Black immigrant immigration. The new demographic reality of Canada
and refugee youth in Canadian society. It reviesmes  that Asian and African immigrants have replaced the
of the existing literature on identity and identity 0/d European stream and have changed the
construction of immigrant youth and their relatibips ~ d€mographic face of Canada (Statistics Canada,)2009
to immigrant integration and adaptation. Seconttig, ~1heseé changing demographic trends in Canadian
frameworks upon which this study was anchored aniooc'ety with “visible minorities” (including Blacks
the research methodology employed in this study ar®'MiNg a significant proportion of the Canadian

presented. Thirdly, the research methodology engaloy pqpulation underscore the _need to exami.ne certain
for this study is discussed. It then examinesghee of critical areas that affect the integration of atisecof

“identity” deconstruction and reconstruction amon the new immigrant population in Canadian societyisT
i Y v immi t th in Canad d thgis the community of Black new immigrant youth who
ethnic mlnorul_y _|n]m_|gran youth in ‘.anada an Care part of the second generation of immigrants in
struggle to “fit in” into the new cultural milieuA

it of the familv d . t th h thae Canada. The second generation of immigrants réders
portrait of the tamily dynamics of these youth t children of contemporary immigrants who are born to

put under severe strain because of the tension arthmigrant parents in the diaspora. For the purpafse
struggles associated with the integration and adi@pt  thjs study, the focus is on contemporary immigrant
process are also examined. These are backed by sogidren who have arrived in Canada before theghea
interesting narratives from some of the youth,aduithood. This group of immigrant youth, who are
community leaders and parent participants in théyst  mostly in their early and mid-teenage years are now
I conclude with an analysis of the findings froneth referred to as the “one-and-a-half generation” tfe
study and recommendations for social work1.5 generation). This term is now used to chareeter
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immigrant children who straddle the old and the newl974). Ethnicity is thus constructed out of the enat
worlds but are not fully part of either (Rumbau®94).  of language, religion, culture, appearance, angestr
Many scholars on immigrant experiences agree tieat t regionality. The location and meaning of particular
one-and-a-half generation of immigrants have distin ethnic boundaries undergo continuous negotiation,
physical and psychological developmental stages ifevision and revitalization both by ethnic group

their socialization processes in the famlly, thieasd in members themselves as well as by outside p|ayers1
the new homeland and the society at large as veell &pservers or authorities (Nagel, 1994).

their memories and attachments to various soCiO- These ethnic boundaries determine who is a

cultural aspects of their original h_omelands (Zhou,member and who is not and designate which ethnic
1997; Portes and Rumbaut, 1996; Firmat, 1994; BOrt€ ateqories are available for individual identificatat a
and Rumbaut, 1996; Mostal., (2010). particular time and place. As Appiah and Gutmann
(1998) point out, racial and ethnic identities are
- ) achieved and ascribed. Identities are achieved when
immigrant  youth, —especially the teenage youthynere js a sense that this “identity is mine.an choose
successful integration into their new society desetd oy central my identification with it will be, chee

a very large extent on the maintenance of a p@sitivhq,y mych | will organize my life around that ideyti
identity of themselves or a reconstruction of a @ew (p. 80). Ascription of group membership has two mai
identity that is shaped and controlled by theiride®  goyrces: those made by group members (“you are a
_def_ln_ed as a fgellng, mter—supjecuvely shared bygroup (you are a member of that group”).

individuals in a given group that is based on aseesf Suarez-Orozcet al. (2004) maintains that negative
common origin, common beliefs and values, commontistortions of the social mirror have profound
goals and a sense of shared destiny (Suarez-Orbzcoimplications for the development of identity among
al. (2004). Identity has two components: Personamembers of ethnically and racially marked groups.
Identity, which refers to how one views himselfgef  Nagel (1994) further argues that ethnic identity te
(determination and choice), is influenced to a darg both optional and mandatory since individual chsice
extent by the dominant ideologies. There is alsoigo are often circumscribed by the ethnic categories
Identity which refers to how the society/world andu available at a particular time and place. Somehete

us views us. How society views us have a greage_ltegor_les, usually th_ose_ of the minorities, areerof
influence on how we view and see ourselves. stigmatized with certain disadvantages placed emth
This therefore makes the retention of this identity
unattractive to the youth within such ethnic graufss

I dentity of visible minority immigrant youth: For the

Ethnic identity: The issue of identity is an important _ ¢ X S ;
one for all immigrant youths and particularly for Phinney (1996) also points out, ethnic identityr fo

children of color because it establishes themlnorlty youth growing up in a new society, is a

psychological reference points and ability to coyth complex cluster of factors including self-labeling,
the discrimination and prejudice to which childreh sense of belonging, positive evaluation, prefereoce

: . . . the group, ethnic interest and knowledge and
color are subjected in Canadian society. Nagel 4199 involvement in activities associated with the group

pgl;ts OUth that l;rlldlwdyals ;’:\ndhg_roubps a(;ter_npt ©This means that the strength or degree of one'sieth
address the problematics of ethnic boundaries anfhensiry js significantly influenced by factors $uas
meaning through the construction of identity and,q language spoken in one’s home, the ethnic
culture. The construction of ethnic identity andtune composition of one’s neighborhood and the percentag

is the result of both structure and agency, a dille o one’s friends who are in the same ethnic lifeyEn
that is played out by ethnic groups and the largehng Toms, 1985).

society. Nagel (1994) argues that although ethnisit
the product of actions undertaken by ethnic groams
they shape and reshape their self-definition aridirey

Adaptation outcomes, according to Portes and
Rumbaut (1996), are also determined by structural
S ., conditions in the host society. For the one-andti-h

ethnicity is also constructed by external social,

economic and political processes and actors. Thigeneration of immigrants, these contexts pose even
constructionist view of identity also posits thatdugh ~More challenges. Among some of the top challenges i
the actions and designations of ethnic groups,r theithe process through which these particular immigran
antagonists, political authorities and economieriest ~population groups navigate their way to be able to
groups, ethnic boundaries are erected dividing somdefine and consolidate their identity in their new
populations and unifying others (Barth, 1969; Turne environment.
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Theoretical framework for research: The research epistemologically valuable in understanding theadiv
draws its theoretical foundation and strength frilve  experiences of visible minority youth in Canadian
body of literature on critical race theory andtéset of ~ society.
counter-storytelling and ethnic identity constraaoti
McDonald, (2003) points out that critical race theo Research questions: Bearing in mind that the ethnic
explicitly focuses on social inequalities arisimgaugh ~ minority immigrant youth constantly contend witteth
race and racism. For this study | drew on two ®ét fact that they are culturally, ethnically and rélgia
critical race theory. First, critical race theorpnks to  “other” Steele (2004), this study was framed arothed
name and discusses the daily realities of racisth anfollowing primary research questions: 1. What
expose how racism continues to advantage Whites argkpectations, hopes or aspirations did these Black
disadvantage people of colour, designated offigial  African immigrant youth have in coming to Canadd an
Canada as visible minorities (Dei, 1998). Seconidly what do they do in the new society to realize these
legitimates and promotes the voices of people tfuro ~ aspirations? 2. What roles, if any, do their ovagi
by wusing storyteling to integrate experiential cultures play in aiding or inhibiting their adajpbat to
knowledge drawn from a shared history as ‘the otherthe social-cultural and educational systems ofr thew
into critiques of dominant social orders (Ladson-society? 3. What roles do the families and comnsnit
Billings, 1998). For the participants in this studfno  of these youth play in their integration processés?
were struggling to navigate a new educational anddow do transformations in racial and ethnic self-
cultural system of their new society, this aspett oidentities affect the integration of visible mirtyri
critical race theory is very pertinent. youth, especially Black African immigrant and redeg
Although race and racism are at the center of aouth, in Canadian society?
critical race analysis (Dei, 1998), Solorzano arat36
(2002) also posit that race and racism should be/adl  Research methodology:
at their intersection with other forms of subordiom  Discovering through qualitative research: A
such as gender and class discrimination. For thiblei  qualitative research approach was the preferreiceho
minority youth in this study, the layers of suboiation in this study because it falls in the realm of
based on race, gender, class, immigration statughenomenology which, according to van Manen (1990),
surname, phenotype, accent and sexuality all ie¢ers is the study of lived experience. Reflection onetlv
to shape their difficult navigation experiences inexperience is always recollective; it is a refieation
Canadian society. What they have in common withexperience that is already passed or lived thrqugh
other people of colour is what Ladson-Billings (20 Manen, 1990). This study is therefore about thediv
calls, the “experience of a racialised identityp(262).  experience of its participants: Black African new
| draw on the tenet of counter-storytelling to immigrant and refugee youth in Canadian societye Th
privilege minority immigrant youth, especially Blac context of these issues within which this studysfal
African immigrant youth in Canada, because | cogrsid include questions about how social life is orgadiaed
them as expert knowers in their own struggles itar{f about the ways in which individuals and groups (new
into their new society. Furthermore, these counterimmigrant and refugee teenage youth) make sense of
stories serve to illustrate the potential of caticace their lived experiences, both from their country of
theory in assisting in understanding the worldisfble  origin and in their new society and environment in
minority youth in Canadian society. This is illetd  Canada (Miller and Dingwall, 1997).
by the powerful narratives from some of the study  The study was contextualized in concerns about the
participants which will be presented later in taiticle.  role of cultural identity deconstruction and
Despite attempts to marginalize race in much oflipub reconstruction of minority youth within the conteott
political discourse, race continues to be a powerfuan unequal society (Carspecken and Apple, 1992). Th
social construct and signifier (Ladson-Billings,98).  research design and methodology therefore recagnize
This study therefore places the marginalizedthe participants (new Black African immigrant and
participants at the center of analysis and in smglo refugee youth) as expert knowers in their own lived
focuses on capturing the rich stories, counteriasor experiences. The research process therefore reeagni
and narratives of these visible minority youth whic the expertise of the participants, their familiesda
illuminates their lived experiences in Canadiancommunity leaders through interviews which explored
society. The participants in this study therefoe¢ e  their ideas and understandings about what coresitut
opportunity to name their own lived realities which real integration for them in Canadian society. The
sometimes bring them into conflict with their own study participants were selected from a numbeocii$
families. Counter-story-telling is therefore group discussions and series of interviews with
477



J. Social Sci., 7 (4): 475-484, 2011

community leaders from a number of African Identities. Also identified was the craving of theuth
communities in Montreal and Toronto, through afor positive role models in their new society.

random sampling process from the large pool of

potential participants that had been obtained ftben  Early lifein Canada: excitement and hope stage: All
earlier focus group discussions. In the final asisly the youth participants in this study arrived in @da in
twenty-five youth (fifteen male and ten female)x si their early or mid-teenage years either as part of
community leaders and ten parents were interviewegsfygee family or sponsored by their already settle
for this study. Their countries of origin were five harents under the Family Re-unification program of
different African countries: Ghana, Nigeria, Can@@ro Immigration Canada. This first stage of their

in West Africa, Congo and Kenya in Central and Easioqration process is characterized by excitenieing.
Africa}. All the youth partipipan_ts in the study haﬁ Afrigan neF\)/v immigrant youth is yexcited about
the time of the study, lived in Canada for pe”OdS“Ianding" in the “promised land”. This stage is

ranging from four to six years. They had migrated t . . i
Car?ad% either as spor):sored im?/nigrants gby theﬁ;h_aractenzed by a sense of fulfillment. Al the_odgi
families through the Family Re-Unification Progran things that the youth has watched on televisionuabo

Immigration Canada or had arrived together withirthe C@nada are now within his/her reach. Itis onlyaiter
parents as refugee families. The minimum age rafge ©f time. The second stage involves hope: hope of a
settlement (four years) was deemed necessarydw all better life looming on the horizon. The new imnaigt
for some form of de-acculturation and acculturation Youth goes to school. He/she sees the new lifenarou
have taken place since their arrival in Canada. him/her and feels good. Hope looms on the horiban t
The researcher had lived for a number of years i @ few years most of his/her dreams of a better |
the two Cities from which the research participantswill become reality. These early stages of exciteime
were drawn and knew some of the leaders of th&nd hope do not last long before the youth reathed
African communities in those cities. A number of third stage of integration which formed a majortyzr
community leaders were contacted who provided name&lis study, the stage of Identity Confusion.
of other community members (adults) who were
contacted later to participate in focus group distns.
Two focus group discussions were held, one wit
leaders from the West African Communities of Ghana

Nigeria and Cameroon which consisted of f'ﬂeeninto confusion about his own place in the new dgcie

participants. The second focus group discussion wagpe jifestyles of his peers are different: the roaitural
held with leaders of the two East and Central Aiiic  opyironment that includes language skills, mode of

communities of Kenya and the Congo which consistequessing, food and music are all totally differemd
of ten participants. Out of this pool of community strange at times. The new immigrant youth gets
elders, six were randomly selected for the finad-on- messages that his/her place in the new society is
one interviews. The youth participants groups werénarginal at best (Burpee, 1920). He/she gets torn
formed through an initial list supplied by the between his own culture and identity as a teenagéhy
community elders and word of mouth invitation from and the pull and attraction of the new cultural
some of the youth to their friends who agreed tpd¢  environment. The raging identity and integration
of the youth focus group discussions. Two focusugro confusion brings the youth to the next stage of the
discussions were held over a three-month perioti witprocess that involves tough balancing acts of
the youth. Each group had twenty participants. @ut negotiations.
these, a final youth research sample of twenty-fies
randomly selected for the one-on-one interviews alNegotiation stage: At this stage, the youth tries to copy
which lasted between one-and-a-half and two hours. and adopt new lifestyles, that of the new societyl a
even of his/her peers from his/her own ethnic
Findings: From this study on the integration efforts of background who have “already fitted-in” in an atfgm
Black African immigrant youth in Canadian socidtye  to also “fit in”. It is a tough balancing act ofgmtiation
following stages of the integration process werebetween himself, his family, his community and the
identified: Excitement and Hope Stage; Stage ofnew societal environment. This process thereforesdo
Identity Confusion; Negotiation Stage; Cultural not work for the struggling new African immigrant
Clash/Alienation; Stage of Deconstruction/Rejectisn  youth. Adding to the confusion at this stage is fuet
old cultural identity and Reconstruction of New that the family, out of fear of losing the youth ttee
478
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powerful cultural pull of the mainstream societ{sca the knowledge, understanding and experience of the
tries to set boundaries and agenda as to how &r threality of the streets of Canadian society to usided
youth can move in terms of adopting new lifestyles.their social worlds. They think their parents atd#l s
This process propels the youth to the next phasbheof glued to and associated with, “how it was in Affi¢ar
integration process, a stage that creates moréotens their countries of origin) instead of “how it is in
and stress for the immigrant families. Canada” (their new society). My observation from my
interaction with the youth in the informal and faim
Cultural clashes, alienation and Identity loss: It was  focus group discussions were that the new arrivals
very evident from the study that immigrant become totally confused in terms of where they fglo
communities place very high premiums on culturalculturally-speaking. For the Black African youththis
values which they regard as the cornerstone fostudy, their “rejection” of the old cultures is nat
establishing a sense of identification, affiliatiamd deliberate “rebellion” or contempt for parentalmidy
belonging to a community. For the youth, however,or community authority. It is simply a struggle and
cultural values concurrently served as the source odesire to “fit in” and be accepted by their estsiudid
tension and internal struggles when they had tgl@gig ethnic peers as well as their Canadian peers. Ouihy
competing and opposing cultural values. The youttreferring to the underlying problems in parents’
feel that there are contradictions between theurallt attitudes towards adaptability put it this way:
norms required at home and the values they acquire
the social settings of the new society and in their  Our parents, they think that they are still in A#i
schools. The issues of cultural clash, culturaration They (parents) have trouble in accepting that life
and identity loss resonated throughout the reseditud here is different, you go out and you meet your
discussions with the youth revealed many areas of friends and you are different, hei, you get teasted.
potential conflict between the heritage and host is we (the youth) who struggle with our friends out
cultures. The fundamental conflict was found in the  there. Our parents they only go to work and come
distribution of power and control between the ptgen home. They don’'t understand what man is out
and children, individual and community. The youth there, It's tough
expressed their discomfort and dilemmas of beimg to
and pulled apart by two different cultures: thattogir Whichever way the various participants viewed the
original culture (which most describe as their 4as’ issue, the clash of cultures with its resultantfasion
culture”) and the culture of their new society whic Or alienation of the newly-arrived youth from their
ironically, is not yet theirs. The new society'sitaral ~ families and communities, affected the adjustment o
pull becomes stronger because of their need ta'fir e new Black African immigrant and refugee youth
be accepted by their Canadian peers. into Can_adlan society. During this period of Cuddur
While the youth participants described the Clash/Alienation, the stronger pull of the new atdl

phenomenon as a “clash of cultures” leading toucalt environment prevails over that of the new African

. . immigrant youth. This stage brings the youth infion
confusion, parerlts and cgmmgm:[,y 'eaf.'ers _sav,\’/ thévri]th the parents who fear losing the children te th
phenomenon as “cultural alienation” and “identiigd

) L “strange” and “dangerous” culture of the new sagciet
of the new Black African immigrant youth to the new s is 4 period of heightened conflict between tiiou
society’s powerful cultural pull. The outside irdluce ;g parents.

in the end exerts much stronger influence. Those wh The frightened and more confused African

adopt the cultural ways of the host society becomemmigrant parents have been known at this stage to
alienated from the family structure. They are sasn resort to desperate measures to keep the youthen |
culturally lost. Those that stick to the familywstture  often using physical disciplinary measures deemed
and cultural values are also isolated from theierpe jllegal and unacceptable by mainstream societyiend
Most of the youth saw “control” by their parents@®  legal and social service systems. The situatioenoft
constant source of tension. They find that theynoan leads to the involvement of social service ageniies
make their parents understand and they decideonot the lives of the African immigrant families. Theuth
communicate with them. is either removed from the family home and plaaged i

When parental control creates resentment amonfpster care or may lead to the youth breaking afr@y
some youth, they try to develop ways to reject thehe family home. The new peers become his/her
parental authority and find their freedom. The yout “family”. The situation often lands the youth withe
think that the norms of their parents are toowrong crowd and may lead to criminal behavior and
conservative. They think that their parents dolte  conflict with the law.
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Deconstruction/regjection stage: The next stage of The above shows that the first major effect of
Deconstruction/Rejection of old cultural identitges  migration and settling in a new society for young
the youth now rejecting his/her old cultural idgntio  people is to be thrust into a complex situation of
be able to fit-in with his/her peers. They now mega growing up in two distinct cultural contexts
their families and community as outmoded bunchegncompassing the home, the school and/or the larger
who live in the past clinging to the “outmoded” society (Portes, 1996; Portes and Rumbaut, 2001).
customs of their original African homelands. These dilemmas arise in the face of competing kocia
and cultural values from the host society, presstoe

Stage of reconstruction of new identities: The youth ~ assimilate and racist attitudes from their peerupgso
then moves to the final stage of ReconstructioNefy ~ School and other service professionals they frelyien
Identities at which time a complete break with tié  encounter in the first few years of their settletiarthe
culture and adoption of that of the new societyussc New society (Das, 1998). .
The youth participants in this study now referheit It was clear from the study that Black African
old culture as “My Parents’ Culture”. He/she regard immigrant children in Canada constantly confront a
the culture of the new society as “my” culture. $te/ real|t_y in their host society where th_elr ascribed
may believe, rightly or wrongly, that he/she hasvno physical features also become a handicap _(Waters,
been “accepted” by the new society. 199_)4; Po_rtes, 1995). Thgy are not only of_ten repkd;ly

It was evident from this study that the Black their White peers but, |ron|_cally, sometimes byirthe
African immigrant children and their parents terd t P€€rs from their own ethnic backgrounds who have
perceive their host society and their relationskign it ~ a@lready “fitted in”. This rejection is usually basen
from different angles (Zhou, 1997). The youth tetais facial (ie. physical) features and cultural praeic
focus on current adjustment, paying attention te th leading to lowered self-esteem, self confidence and
external traits of what they come to define, aciraydo lowered sense of ethnic pride. The outcome of these
the participants in this study, as “Canadian”. TheyeXperiences, as confirmed by youth, community lesade
struggle to fit in based on a frame of referenee they ~ and parent participants, have resulted in eithavife
have acquired from their Canadian peers and frain th the adolescents feeling alienated from their home,
already-established  ethnic  peers. The processulture, ethnic community and school, or contrilaute
encompassed their visible racial status, diffecetural  to the development of a bicultural identity as a
and religious practices and family norms. Growipgas  coping strategy.
a visible minority person in Canadian society reegli The processes of cultural adaptation can be partly
these youth to confront issues of racial stereatygoed understood by the level to which members of migorit
ethnocentric assumptions and to reconcile how thesgroups socialize in their own communities and the
attitudes situated and positioned them in soci@ye  extent to which social networks extend beyond the
issue of fitting in is a complex phenomenon théieats  ethnic community. For the youth participants insthi
how these youths face the challenges of negoti@iny study, school is the primary cultural and acculing
situating themselves within and between two somm  institution where most contact with the new cultise
cultural contexts. Each context presents its ovstirdit ~ made. The learning environment in North American
issues regarding minority status and reflects thechools also advocates different cultural attitusiesh
dilemmas of simultaneously being an insider andys autonomy, critical thinking and independence
outsider in both worlds. (Ghuman, 1991). These values are usually contary t

The youth constantly referred to some of they,qe taught and adhered to in most new immigrant

tensions that arise for them as ethnic Minoritygypnic  minority cultures where  interdependence,
adolescents in anad!an society which made thein fe%Ieference to authority and adherence to traditien a
awkward and socially isolated. At school they aftero o

r[I)_r|0r|t|zed and encouraged.

intimidated, harassed and teased by other childre o~ . .
They are asked things like “why don't you speak For the youth participants in this study, the host

English properly?” (teasing them about their acsent society’s va_llues of autonomy and independenpe are
In addition they also report facing a level of Very attractive and many wished, loved and tried to

indifference from school officials to their concerthus ~ Varying degrees, to take advantage of that in &gt

leaving them feeling socially isolated. The messhge 0 be seen by their mainstream peers as havirtgdfit

gets communicated to these newly-arrived visiblein. However, that always comes with a heavy price

minority children in the schools and the larger thos from their families and ethnic communities. The ou

society is that it is assimilation, rather tharegration, complained that their parents were often scared tha

that is required in order to fit in and be accepted they were learning the “ways” of Canadian socig¢bo”
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quickly”. The youth were constantly reminded byithe My Mum will always scream, ‘go change that
parents and community elders of their duty to showdress. You are not going out in this’. The nextetishe
respect for their elders, to take care of young#ings,  will say. ‘what is this? You're going out with tfsSo
to work hard, study hard in school and to makesometimes | will hide some clothes in my bag oriéh
decisions upon approval of parents, not only withinthe house and pick them as soon as | close the door
their particular families, but in their larger comnity.  These were the ones that | will wear later when bgt
They were required to refer to all other communitywith friends. And | will take them off and hide thein
elders as “uncles” and “aunties”. The youth papacits my bag before | got home.
in this study regard these family and community = The parents, however, see it differently. They fee
supports as insufficient to aid their desire fopida their children were getting “lost” to the new syste
“fitting in” into the new society. They were frightened that the children were loghmgjr
cultural identity.
Reconstruction of new identities: The clash between
school culture and home culture is actualized ileast One parent put it this way: | believe that those
two ways. When a significant difference exists w  children who are able to maintain their culturandty
the students’ culture and the school's culturecliees are able to go through the system very successfully
can easily misread students’ aptitudes, intent, obecause they know (who they are)... that in my cquntr
abilites as a result of the difference in styles o and culture we don’t do this and that. But thoss e
language use and interactional patterns. The points influenced who want to put away their culture and
that, the schools do not usually understand odsatdi adopt a new culture get into problems because én th
the cultural standards and values of these newnd they are not able to integrate well to the new
immigrant youth seeing them as anti-social. Segondl culture and they get lost. | believe that thoset tha
when such cultural differences exist, teachers maypecome delinquent in a way are those that lose thei
utilize styles of instruction and/or discipline trare at  cultural identity.
odds with community norms. It is this issue of atdd
clash and alienation that has also become the aiwinst Another parent re-enforces this view she had this to
source of tension between parents and the youth thaay: Our cultural family structures expect the youth to
leads to the intervention of social services. Maeyw  have collective family values. But it becomes very
immigrant families have been torn apart as a resulgifficult for the children when they arrive in Cata
when children are removed from their homes by theyhile the family wants them to behave according to
social services system for “protection” and platgd oy traditional values, the host society pulls thierthe
foster care or group homes because of conflicth wit opnosite direction. The system here teaches them
their parents. This view was expressed more foligefu jnjyiduality and self-reliance while our cultures i
in the focus group discussions, when most of théityo 5564 on collective family responsibility. The kigits

participants recounted that: ‘We are under constanf, perween these two opposing structures antidn t
pressure from our parents to dress ‘appropriatehgn end, the strong appeal of the host society's

}/_\I/(e gohout. | guess tt:]ey are worried thalz_ V\ée \:cwésdr independence-oriented culture has more influence on
;nilt?r;ee;c?lijﬁan(t)rt]otg(e) 23?2;5Wﬁgt};gl¢velgr b(()ecn:Ssre the children. They keep telling us that here isAvoica
Mom especially, she is always checking what | amand we cannot bring them up like we were brought up

' Some parents have developed mechanisms to

wearing when | am going out. But you've got to regulate controlled socialization of their children
understand that sometimes we also need to dreds cao

like the other guys. You don't want be isolated whe nitially they try, when the c_hlldren. first arriven
. Canada, to ensure that the children interact mate w
you meet your friends...you know.

For many new immigrant and refugee youth thistr.":".Ir own _kmd than outsiders. They take the clifdto
issue of cultural adaptation is a difficult no-win visit f"’!m"'es on we_ekends or attend qultural esent
situation. They are in constant crisis, strugglmgd ~ Occasionally, at Christmas and Easter times anugiur
torn between two opposing cultural values. Manyehay tN€ir communities’  “national day” celebrationseyh
developed “double personalities” as they expressedrganize parties to which parents and children from
one for display at home to please their parents anfeir ethnic backgrounds are invited. For the tgena
another outside to enable them “fit in” and geteted ~ Youth, however, these ethnic parties and community
by their peers. The issue of dressing is even moreultural events do not seem to be the right suliest
powerful for the new immigrant teenage girls. Onefor going out and hanging with their peer groups.
female youth participant recounted that. Besides the integration stages identified abovethem
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significant finding from the study was the absenfe Canadian society, the youth wonder and agonize
positive role models in Canadian society for thadBl ~ whether it is worth trying to go to school or remai
African youth. there to achieve anything which in the end willetak
them nowhere. This agony and what they perceive as
Absence of role models and positive media images: the reality of life in Canadian society flies iretface of
The absence of role models for the Black Africanthe constant admonition by their parents on thestdg
immigrant youth in Canadian society, especiallfia  in school since education is the only road to adhge
school system, was a theme that ran through thsuccess in their new society. The question many kee
responses of most of the research participantstiiad asking is “success in what and for what"? The youth
was seen as one of the powerful indicators thactdtl  constantly asked why they should make the extrarteff
their identity reconstruction and place in Canadianto excel in school if they cannot determine if the
society. The youth participants spoke about howy thelearning will ever be valued, seen or acknowledged.
encountered very few positive images on televisiod  Why should they focus on learning, as their parents
in the media about ethnic minorities. Some said thacontinuously drum into their ears, if the learniwgl
they were confused about the images they saw onot inform, affect or alter their status in the damun?
television about their ethnic group, especially dBla
people, that offered no positive points of refeeefier  Implications for social work practice and
them. There appeared to be no place (aside from therecommendations. The implications of these findings
individual families or community) where they could for social work practice are very critical. It mportant
identify or connect to being Black and see positivefor social work professionals to acquire and digpa
images of their ethnicity. The Black youth were much-better understanding of the difficult trarmsis
particularly disturbed about the portrayal on tedmn  which these new African immigrant families in Caaad
of Black people as the only ones that committeshes.  are navigating. It calls for advocacy on the pafit o
They were also concerned with the absence of teschesocial work professionals to assist these families
from their cultural backgrounds in the schools. yhe undergoing difficult tensions to resolve issueshutt
also contend that they do have people in positmins tearing apart the families with the quick removata
authority in the schools to advocate for them. placement of immigrant children away from their
Parent participants and the community leaders alstamily homes into foster care and group homes. &hes
felt very strongly about the absence of positivée ro acculturation struggles involving immigrant childye
models for minority youth in the school systemtheir families and communities underscore the urgen
especially among the teachers. need for social workers to act as cultural brokers
between these struggling immigrant groups and the
One community leader had this to say: Some of us Social systems of their new societies. _
came here as foreign students not expecting toasee ~ Social work practitioners in Canada, especially
Black man standing in front of the class to teashBut ~ those that work in the child welfare system often
now the situation has changed and this issue dé “ro display a complete lack of understanding of the
models” is becoming very important for the new Circumstances a_md d|ff|<_:ult terre_un that new |m_rargr_
generation. So the presence in the classroomsapige Youth and their families navigate for survival in
like us will make a difference. It will show thedsithat ~ Canada. They are quick to pathologize these immigra
they have a chance. They need to tell themselas thyouth and their families experiencing acculturation

“yes we have Mr. Osam in this position so whensbal stress. The constant removal of these youth fitwair t
finish school | have a chance” families and placing them in foster care and group

homes do nothing to address the underlying caukes o

Anoth ity leader added: If e f h the acculturation stressors.
hother community leader added: It people from the It is also important for social workers to recagmi

ethnic communities were found in the school system,  hat racism and discrimination in Canadian society,
the kids will see them as a point of aspiratiohafTwill including those displayed by the social work
encourage them to stay in school. But since theytdo professionals create further stress and hardstops f
see them they see the school system as strangg. Thaese population groups. When new immigrant and
don’t see anyone like them. refugee youth, like the Black African youth in this
Therefore with few ethnic minorities to identify study, continue to experience racism and discritiina
with, few or no role models or mentors and no pasit in their new societies, they never feel like thejong
public or media image of their ethnic groups inand the negative feelings that these create lead to
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